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Modeling the Relationships between Academic Self-Efficacy, Causal
Attribution, Achievement Emotions and Academic
Engagement

Abstract

The study aimed to reveal the impact of academic self-efficacy and
the causal attribution of success and the failure in academic engagement,
as well as the mediating role of achievement emotions (positive /
negative) to a sample of (800) students of (second year faculty students at
the primary section, third and fourth year students at the general stage) at
the Faculty of Education , Benha University, with an average time age
(20.48) years, and a standard deviation (1.01) year, and the final sample
was divided into two groups, namely: (Causal attribution group for
academic success consisted of (500) students, and causal attribution
group for academic failure consisted of (300) students .The study tools
consisted of the Causal Dimension Scale (Prepared by: Owen & Froman,
1988, Translated and modified by the researcher), and The Revised
Causal Dimension Scale (Prepared by: McAuley et al., 1992, Translated
and modified by the researcher). The Achievement Emotions
Questionnaire (Prepared by: Pekrun et al., 2005; Translated and modified
by the researcher) and Academic engagement Scale (Prepared by:
Researcher). Using the structural equation modeling in Amos24 program,

one of the most important results was the following:

Academic self-efficacy affects positively the positive achievement
emotions and negatively the negative achievement emotions. Moreover,
the causal attribution of academic success affects positively in positive
achievement emotions and negatively in negative achievement emotions,
while causal attribution of academic failure has a negative impact on
positive achievement emotions and positively in negative achievement
emotions, and achievement emotions have a moderate effect of academic
self-efficacy in academic engagement .The emotions of achievement are
also mediated by the effect of causal attribution of success and academic
failure of academic engagement.

Keywords: Academic Self-Efficacy, Causal Attribution, Achievement
Emotions, Academic Engagement.



